
Strategies to Consider

Checklist for Incorporating Best Practice into Units or Lessons

Marzano (2003) reported nine categories of instructional strategies that affect student achievement which he and colleagues researched (Marzano, 1998a; Marzano, Gaddy, & Dean, 2000; Marzano, Pickering, & Pollock, 2001).  These include identifying similarities and differences; summarizing and note taking; reinforcing effort and providing recognition; homework and practice; nonlinguistic representations; cooperative learning; setting objectives and providing feedback; generating and testing hypotheses; and questions, cues, and advanced organizers.  Marzano (2003) suggested that educators incorporate these strategies into an instructional framework for units so as not to constrain educators to a day-to-day lesson design.  He suggested that general strategies be considered in three categories: “(1) those used at regular intervals in a unit; (2) those focusing on input experiences; and (3) those dealing with reviewing, practicing, and applying content”. Marzano went on to list numerous suggestions for implementation.  These suggestions have been developed into a checklist for educators.  As they develop each lesson within a lesson, teachers can refer to this checklist to ensure that they have incorporated best practice into their unit or lesson.



Note: From What works in Schools: Translating Research into Action (pp.85-87) by R.J. Marzano, Alexandria, VA: Association for Supervision and Curriculum Development.  Copyright(2003 by the Association for Supervision and Curriculum Development.  Used with Permission.  The Association for Supervision and Curriculum Development is a worldwide community of educators advocating sound policies and sharing best practices to achieve the success of each learner.  To learn more, visit ASCD at www.ascd.org.  

Adapted with permission.

Reprinted from Wood, J.W. (2006).
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Prior to Lesson


□ Prepare a list of questions to help students identify prior to knowledge.


□ Prepare logical connections between new content and old content.


□ Provide procedure for organizing new content or thinking about new content.





Goals


□ Establish and identify clear teaming goals.  Post standard, benchmark, and indicator.


□ Have students establish self-learning goals.





Class Design


□ Establish individual work based on student ability.


□ Establish cooperative groups.


□ Establish grouping design for lesson


Ability groups


Interest groups


Creative groups


□ Ask students to revise their mental images.


□ Assign homework  


Develop homework and in-class activities requiring students to practice and process new skills.


Assign homework and in-class activities that assist students in comparing content with previous knowledge.





During and After Lesson


□ Develop note-taking procedure.  Several types may be presented.


□ Have students verbally summarize content.


□ Have students summarize content through written expression.  (Some students may not be able to do a complete summary but only write a word summary or sentence summary.)


□ Have students “represent the content as pictures, pictographs, symbols, graphic representations, physical models, or dramatic enactments.”


□ Have students use their visual memory to create mental images for content learned.





Lesson Review, Practice, and Content Application


□ Have students revise notes, correct errors, expand information, add details, etc.


□  Ask students to revise graphic representations to correct errors, expand visuals, add details, etc.





Evaluation Measures


□ Establish student self-tracking measures.


□ Establish teacher method of providing student feedback.


Item test/reporting back


Conferencing


Rubric


Informal feedback


□ Establish procedures for student comparison of self-evaluation to teacher evaluation.











Develop Projects


□ Assign projects that require students “to generate and test hypotheses through problem-solving tasks.”


□ Engage “students in projects that require them to generate and test hypotheses through decision-making tasks.”


□ Engage “students in projects that require them to generate and test hypotheses through investigation tasks.”


□ Engage “students in projects that require them to generate and test hypotheses through experimental inquiry tasks.”


□ Engage “students in projects that require them to generate and test hypotheses through systems analysis tasks.”


□ Engage “students in projects that require them to generate and test hypotheses through invention.”





Homework


□ Assign homework and in-class activities that assist student in classifying new content.


□ Assign homework and in-class activities requiring students to create metaphors with content learned.


□ Assign homework and in-class activities assisting students in creating analogies with content.









